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Instructions for the New York State Education
Department Certificate of Completion
Please fill out the Certificate of Completion as directed by your instructor (see the sample
included in this packet)
 Use blue or black ink only
 Do not detach or separate the pages
 Do not write on top of the certificate
•
•

The participant copy (pink/yellow) will be provided to you for your personal records.
The provider copy (white) will be retained by the UFT Safety and Health Department

•

NYSEd Dept.
The Certification of Completion form will be electronically reported to the State
Education Department within 21 days of workshop completion by the provider. If you
do not see that the workshop is recorded in TEACH after 21 days of the workshop date
please contact us at (212) 701-9413.

Additional Instructions for Paraprofessionals Only
Make a photocopy of the Certificate of Completion and send it to the following address:
Office of Paraprofessional and
Hourly Non-Competitive Appointments
65 Court Street
Room 504
Brooklyn, NY 11201

**All members should make a photocopy of the Certificate of
Completion and give it to your school/payroll secretary to be placed in
your file.**
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Training in Harassment, Bullying, Cyberbullying, and
Discrimination in Schools: Prevention and Intervention
This coursework or training is designed to fulfill the harassment, bullying, and discrimination
prevention and intervention training required for certification/licensure under the Dignity for All
Students Act (The Dignity Act). The Dignity Act requires, among other things, school districts to
create policies and guidelines to be used in school training programs to discourage the
development of discrimination or harassment and to enable employees to prevent and respond
to discrimination or harassment. The course is six instructional hours, three of which must be
received through face to face instruction.
Description
This coursework or training will address the social patterns of harassment, bullying and
discrimination, marginalization and microaggressions, including but not limited to those acts
based on a person’s actual or perceived race, color, weight, national origin, ethnic group,
religion, religious practice, disability, sexual orientation, gender or sex as defined in § 11 –
Definitions. This training should address these issues from a proactive – rather than a reactive ‐
position and present the “goal” as creating an affirming educational environment for all
students through addressing school culture and climate. It will also cover the identification and
mitigation of harassment, bullying and discrimination; and strategies for effectively addressing
problems of exclusion, bias and aggression in educational settings. Successful completion of this
course will meet the certification requirements in §14(5) of Chapter 102 of the Laws of 2012.
Objectives
As a result of taking this coursework or training, participants will be able to:
•

Understand the intent components, and operational definitions present in the Dignity
Act.

•

Develop and enhance awareness and sensitivity to the range of experiences of the
specific student populations as named in the Dignity Act.

•

Understand how school climate and culture have an impact on student achievement
and behavior.

•

Understand bullying, harassment and discrimination, including indicators, early warning
signs, prevention and intervention and how to interact with families of victims and
aggressors.

•

Enhance the understanding of diversity and multi‐cultural environments and examine
personal biases.

•

Articulate the Reporting Requirements for Educators as specified in the Dignity Act.
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New York State Center for School Safety
175 Route 32 North
New Paltz, NY 12561
Phone: 845-255-8989
Fax: 845-255-3836
E-mail: scss@ulsterboces.org
http://nyscenterforschoolsafety.org

“Creating Safer Schools…..Building by Building”
“Creando Escuelas Seguras….Escuela Por Escuela”

FACT SHEET

September 2010

The Dignity for All Students Act
Frequently Asked Questions
What is The Dignity Act?
The Dignity for All Students Act (The Dignity Act) was
established with the broad legislative intent to provide a
school environment free of discrimination and
harassment.

What does New York State Education
Department (NYSED) have to do?
 The Commissioner shall promulgate regulations to
assist schools in implementing this legislation.
 The Commissioner shall create procedures under
which material incidents of discrimination and
harassment on school grounds or at a school function
are reported to the department on an annual basis.
 The Commissioner shall provide direction which
may include development of model policies related
to preventing discrimination and harassment.

What does my Board of Education have to
do?
 Develop policies intended to create a school

environment that is free from discrimination or
harassment.
 Develop guidelines for school training programs to
discourage discrimination or harassment that are
designed to:
 Raise awareness and sensitivity of school

employees to potential discrimination or
harassment and;
 To enable employees to prevent and respond to
discrimination or harassment.
 Develop guidelines relating to the development of

non-discriminatory instructional and counseling
methods and require that at least one staff member
be trained to handle human relations issues

Who is protected under this legislation?
Identified in the legislation are those who are subjected
to intimidation or abuse based on actual or perceived

race, color, weight, national origin, ethnic group,
religion, religious practice, disability, sexual orientation,
gender or sex.

Do schools need to provide this information
to the public?
A plain language copy of the board approved Code of
Conduct must be made available to the public.

How does The Dignity Act define
“Harassment?”
Harassment is defined as “creation of a hostile
environment by conduct or by verbal threats,
intimidation or abuse that has or would have the effect of
unreasonably and substantially interfering with a
student’s educational performance, opportunities or
benefits, or mental, emotional or physical well-being;…”

What training will schools have to provide?
School districts will need to develop policies intended to
create an environment that is free of discrimination or
harassment and to establish guidelines for school training
programs.

Why is The Dignity Act necessary?
The Act provides a response to the large number of
harassed and stigmatized students skipping school and
engaging in high risk behaviors by prohibiting
discrimination in public schools and establishing the
basis for protective measures such as training and model
policies. The Dignity Act takes a major step in creating
more nurturing environments in all our schools.

How does The Dignity Act relate to SAVE?
NYSED with the New York State Center for School
Safety (NYSCSS) is developing guidance to correlate
components of SAVE as they relate to The Dignity Act.

When is The Dignity Act effective?
The Dignity Act becomes effective on July 1, 2012.
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http://www.p12.nysed.gov/dignityact

This brochure presents an
overview of the basic
requirements under the Dignity
Act. It is by no means a
comprehensive resource. Further
information about the Dignity Act
and associated Regulations of the
Commissioner of Education are
available at:

New York State’s Dignity for All
Students Act (The Dignity Act)
seeks to provide the State’s
students with a safe and
supportive environment free from
discrimination, intimidation,
taunting, harassment, and
bullying on school property, a
school bus and/or at a school
function.

The Dignity for
All Students Act
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Phone: 5184866090
Email: dasa@mail.nysed.gov
Website: http://www.p12.nysed.gov/dignityact

Office of School Innovation
Student Support Services
Room 318 M, Education Building
Albany, NY 12234

Updated June 2013
New York State
Education Department

Amendments effective July 1, 2013

Students Act

Dignity for All

New York’s

Employee Training: Employees must
receive training to raise awareness and
sensitivity to potential acts of discrimination
and/or harassment and to enable employees
to prevent and respond to incidents of
discrimination and harassment.

Dignity Act Coordinator: At least one staff
member at every school must be designated
and trained to handle human relations in the
areas of: race, color, weight, national origin,
ethnic group, religion, religious practice,
disability, sexual orientation, gender, and
sex.

Reporting: Material incidents of
discrimination and/or harassment on school
grounds or at a school function must be
reported to NYSED annually.

Code of Conduct: The Code of Conduct
must be amended to include provisions
prohibiting discrimination and harassment
against any student by employees or
students, and provisions for responding to
such acts.

Curriculum: Curriculum must include
instruction that supports the development of
a school environment free of discrimination
and harassment.

Effective July 1, 2013
(Chapter 102 Laws of 2012)

Effective July 1, 2012
(Chapter 482 Laws of 2010)

Response to Verified Reports: The school must
take prompt actions reasonably calculated to end
the harassment, bullying or discrimination,
eliminate any hostile environment, and ensure the
safety of the student(s) toward whom harassment,
bullying or discrimination was directed.

Investigation of Reports: The principal,
superintendent, or designee must lead or supervise
the prompt and thorough investigation of reports.

Reports of Harassment, Bullying and
Discrimination: The principal, superintendent, or
designee must be charged with receiving reports.

Cyberbullying: Cyberbullying will be defined as
harassment or bullying by any form of electronic
communication, and include incidents occurring off
school property that create or would foreseeably
create a risk of substantial disruption within the
school environment.

The following provisions are in addition to the original Dignity Act.

Amendment to the Dignity Act

The Dignity for All Students Act

New York’s Dignity for All Students Act
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Guidance and Educational Materials: The
State Education Department will provide
guidance and educational materials, including
best practices in addressing cyberbullying,
and best practices in helping families and
communities to work cooperatively with
schools in addressing cyberbullying.

Curriculum: Curriculum must include
instruction in safe and responsible use of the
Internet and electronic communications and
emphasize discouraging acts of harassment,
bullying and discrimination.

Professional Certification: Professionals
applying for certificate or license, including
but not limited to classroom teachers, school
counselors, school psychologists, school
social workers, school administrators or
supervisors, and superintendents of schools,
must complete training on the social patterns
of harassment, bullying and discrimination,
identification and mitigation of harassment,
bullying and discrimination, and strategies for
effectively addressing exclusion, bias and
aggression in educational settings.

Notification of Law Enforcement: The
Principal, Superintendent or designee will be
required to notify appropriate local law
enforcement when they believe that any
harassment, bullying or discrimination
constitutes criminal conduct.

Employee Reporting: School employees
who witness or receive a report of
harassment, bullying or discrimination must
notify the principal, superintendent or
designee within one school day after
witnessing the incident or receiving the report
and must file a written report within two
school days thereafter.

Amendment to the Dignity Act, cont.
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Student Support
If appropriate, individual or group counseling,
referral to an external agency and/or other interventions will be provided.

If the behavior constitutes criminal activity, the
police will be contacted.

In keeping with Chancellor’s Regulations A-443 ,
if a student’s conduct violates the Discipline
Code, appropriate disciplinary action will be taken.

All reports of bullying, harassment, discrimination or intimidating behavior will be investigated.

What happens after a report is
made?

Chancellor’s Regulation A-421 Verbal Abuse

Chancellor’s Regulation A-420
Pupil Behavior and Discipline- Corporal Punishment

Chancellor’s Regulation A-830
Filing Internal Complaints of Unlawful Discrimination/Harassment

For Staff to Student Discrimination, Harassment, Intimidation and/or Bullying, please see

Chancellor’s Regulation A-832
Student to Student Discrimination, Harassment,
Intimidation and/or Bullying,

Chancellor’s
Regulations
Chancellor

Richard A. Carranza

Confidentiality: It is the NYC
Public Schools’ policy to respect
the privacy of all parties and
witnesses
toRespect
complaints
Please
see the
for Allbrought
under displayed
this policy.
However,
posters
through out
your
sometimes,
may need
to share
school
for thewe
designated
school
staff
information
order to resolve a
for
all reports in
of student-to-student
or
staff to student
harassment,
complaint.
Therefore,
information
bullying,
or discrimination.
regarding
a complaint may be
disclosed in appropriate
circumstance to individuals with
the need to know.

If additional assistance is needed, please email: RespectForAll@schools.nyc.gov

Retaliation against someone who reports an
incident of harassment, bullying, intimidation
or discriminatory behavior or who helps in an
investigation is prohibited. Students who
believe they have been retaliated against
should immediately contact a school supervisor.

Mayor

Mayor

Bill de Blasio

Michael R. Bloomberg

Making NYC Public
Schools Safe and
Supportive for All
Students

Respect
for All:

New York City
Department of Education

Each student and staff member brings to our
public school community the richness of our
city’s cultural diversity and the desire for respect.

Respect for All
in
NYC Public Schools

A copy of Chancellor’s Regulations and the
Discipline Code are available in the principal’s
office and online at http://schools.nyc.gov/
default.aspx

It is also prohibited on other than school property when such behavior disrupts or would
foreseeably disrupt the educational process or
endangers or would foreseeably endanger the
health, safety, morality or welfare of the
school community.

Such discrimination, harassment, intimidation
and/or bullying is prohibited in school, during
school hours, before or after school, while on
school property, at school sponsored events,
or while traveling on vehicles funded by the
Department of Education.

It is the policy of the Department to maintain a
safe and supportive learning environment that
is free from harassment, intimidation and/or
bullying and from discrimination on account of
actual or perceived race, color, citizenship/immigration status, religion, creed, naRespect: esteem for or sense tional origin, disaethnicity,
of worth or excellence of a bility,
gender
person; proper acceptance or gender,
identity,
gender
courtesy; regard for the dignity of another’s character; ac- expression, sexknowledgment; the condition ual orientation or
of being esteemed or hon- weight.
ored; to show regard or conThe policy prohibsideration for another.
its such behavior
by students against other students and by
staff against students.
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Physical violence; stalking;
Verbal or physical conduct that threatens another with harm;
Seeking to coerce or compel a student or staff
member to do something; hazing;
Taunting; exclusion from peer groups designed
to humiliate or isolate;
Using derogatory language or making derogatory jokes or name calling to humiliate or harass;
Making derogatory statements or engaging in
hostile acts based on a student’s race, color,
ethnicity, religion, creed, national origin, gender,
gender identity, gender expression, sexual orientation, citizenship/immigration status, weight, or
disability;
Written or graphic material, including graffiti,
containing comments or stereotypes that are
either posted, circulated or are written or printed
on clothing or posted on the Internet (cyberbullying) that are derogatory of others; engaging
in this behavior based on a person’s race, color,
ethnicity, religion, creed, national origin, gender,
gender identity, gender expression, sexual orientation, citizenship/immigration status, weight or
disability.

Some examples include:

assment, intimidation and/or bullying includes
electronic communications (cyber-bullying) using information technology including, but not
limited, to: Internet, cell phone, email, personal
digital assistant, social media, blogs, chat
rooms, and gaming systems.

ment involves physical injury or threat of injury. Social harassment refers to the use of peer rejection or
exclusion to humiliate or isolate a person. Verbal
harassment refers to derogatory teasing, taunting, or
insulting someone. Written discrimination, har-

Discrimination, harassment, intimidation and/or
bullying may take many forms and can be physical, social, verbal or written. Physical harass-

What are some examples of banned behaviors?

Please see the Respect for All
posters displayed through out
your school for the designated
school staff for all reports of
student-to-student harassment,
bullying, or discrimination.

Staff must take appropriate action to intervene to stop such behavior.

Reports should be made as soon as possible after the incident so they can be effectively investigated and addressed.

A student may make a report of staff to
student discrimination based on race,
color, ethnicity, religion, creed, national
origin, gender, gender identity, gender
expression, sexual orientation, citizenship/
immigration status, weight, or disability to
the principal/designee or to the Office of
Equal Opportunity.

A student may make a report of staff-tostudent harassment, intimidation and/or
bullying to the principal /designee or to the
Office of Special Investigations.

A student may make a report of bullying,
intimidation, discrimination or harassment
by another student in writing or orally to
the school staff members listed on your
school’s Respect for All posters which
are displayed throughout your school or to
any school staff member

Students who believe they have been the victim of bullying or intimidating behavior, harassment or discrimination by another student
or by a staff member, and all students with
knowledge of such behavior, should report the
incident immediately.

What should you do if you believe
another student or a staff member
has harassed, bullied or discriminated against you or if you have
witnessed such behavior?

Respect for All
The Citywide Standards of Discipline and Intervention Measures prohibits harassment and prohibits students from bullying other
students for any reasons, including taunting and /or intimidation through the use of epithets or slurs involving: race, color,
ethnicity, national origin (which includes groups of students of common ancestry, heritage, background or those from the same
country), citizenship/immigration status, religion, gender, gender identity, gender expression, sexual orientation or disability. This
policy is in effect on school grounds, school buses and at all school sponsored activities, programs and events.

A-831
Student to Student Sexual Harassment
Regulation of the Chancellor Number: A-831 Subject: STUDENT-TO-STUDENT SEXUAL
HARASSMENT Category: STUDENTS Issued: October 23, 2019
SUMMARY OF CHANGES This regulation supersedes and replaces Chancellor’s Regulation A-831 dated
October 12, 2011. This regulation establishes a procedure for the filing, investigation, and resolution of
complaints of student-to-student sexual harassment at the school level.
Changes: Clarifies the language in New York City Department of Education’s policy regarding student-to-student
sexual harassment and retaliation.
• Provides that sexual harassment is prohibited off school property when it disrupts or would foreseeably disrupt the
educational process or endangers or would foreseeably endanger the health, safety, morals, or welfare of the school
community.
• Clarifies that any adverse act against individuals due to their participation in reporting or investigation of student-tostudent sexual harassment is considered retaliatory. Retaliation will be investigated and subject to appropriate
disciplinary action if substantiated.
• Clarifies that sexual harassment may be a single incident or a series of related incidents.
In addition: A-831- Clarifies that each principal designate at least one (1) staff member to serve as the Sexual Harassment Prevention
liaison to whom reports of student-to-student sexual harassment can be made and who serves as a resource for students and staff. The
Sexual Harassment Prevention liaison must be a licensed administrator, supervisor, teacher, guidance counselor, school psychologist,
or social worker who works at the school full-time.

A-832
Anti Bullying
Regulation of the Chancellor Number: A-832 Subject: STUDENT-TO-STUDENT DISCRIMINATION,
HARASSMENT, INTIMIDATION AND/OR BULLYING Category: STUDENTS Issued: October 23, 2019
SUMMARY OF CHANGES This regulation supersedes Chancellor’s Regulation A-832, dated August 21, 2013. It
establishes a procedure for the filing, investigation, and resolution of complaints of student-to-student discrimination,
harassment, intimidation, and/or bullying.
Changes: Clarifies the language in the Department of Education’s (“DOE’s”) policy with respect to student-to-student
discrimination, harassment, intimidation and/or bullying.
• Clarifies the DOE’s policy regarding retaliation and that any adverse act against individuals due to their participation in the
reporting or investigation of student-to-student discrimination, harassment, intimidation and/or bullying is considered
retaliatory. Retaliation will be investigated and subject to appropriate disciplinary action.
• Clarifies the definition of bullying and harassment.
• Clarifies that discrimination, harassment, intimidation and/or bullying may be a single incident or a series of related
incidents.
In addition: A-832- Clarifies that the Respect for All (“RFA”) liaison must be a licensed administrator, supervisor, teacher, guidance
counselor, school psychologist, or social worker who works in the school full-time.
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Personal Identity Wheel Exercise
Step One: Write down all of your identities (i.e. your race, ethnicity, gender, sexual
orientation, etc.)

Step Two: Categorize each identity as…
 Targeted (T): An identity that is the target of prejudice/discrimination
 Advantaged (A): An identity that is privileged
Step Three: Using the circle below, create a pie chart that shows your identities, with the
size of each pie piece relating to how aware you are of each identity on a daily basis.

CAMPUS CULTURE & SOCIAL JUSTICE: BECOME A TRUE ALLY FOR OPPRESSED GROUPS
10

Personal Identity Wheel Example

Queer— I am often a target due to my identity of queer and am very aware of my Queer Identity on a daily
basis based on constantly feeling “othered” in conversations/interactions.
White—I am very privileged due to my white identity and have done a lot of personal work around my white
privilege, so this is an area that I am more conscious of now than I was only 5 years ago.
Gender Conforming Bio Female—I am targeted due to the fact that I am female, and women are still
oppressed in our society. However, I am also privileged because my sex (genitals/genes) match my
gender identity, which for some is not true. I am pretty aware of being a woman/female on a daily
basis due to interacting with a lot of men.
Middle Class—I am privileged financially in that I have all of my basic needs met on a daily basis. I don’t
think about that as often as I should, but am aware of it more than some of my other identities.
Educated—I am very privileged to have the education I do and benefit from it. Again, I’m aware of it due to
the fact that I work in the university environment, but I tend to not think about it as a privilege as
often as I should.
Christian—I am privileged in that I am a Christian in the United States, which values my religious beliefs over
others and even provides me with national holidays to celebrate most of my important holidays. I
often take this for granted.
Able Bodied—I am very privileged in that I do not have to think about how I will be able to get from point a
to point b or worry about being able to communicate with others. I do not think about this identity
and the privileges I have enough, and is a learning edge for me currently.

CAMPUS CULTURE & SOCIAL JUSTICE: BECOME A TRUE ALLY FOR OPPRESSED GRO10
UPS
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Personal Identity Wheel Exercise
Discussion Questions
1. Which identities were you more aware of?
2. Were the identities you are more aware of targeted or advantaged? Why do you think
that is?
3. Which identities do you take for granted and not think about often?
4. Were the identities you are less aware of targeted or advantaged? Why do you think that
is?
5. From this exercise, can you identify one or two identities in which you need to work on
being more aware of?
6. What does this have to do with being an Ally?

Source: Whomever originally developed this activity is unknown.

CAMPUS CULTURE & SOCIAL JUSTICE: BECOME A TRUE ALLY FOR OPPRESSED GROUPS
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ASSESSING YOURSELF &
YOUR SCHOOL CHECKLIST

Provided by: ADL’s
Education Division,
A WORLD OF
DIFFERENCE®
Institute

Part I. Assessing Yourself
How effective are you in promoting a bias-free educational
environment?

I haven’t
thought
about this.

I need to
do this
better.

I do this
well.

1. Have you recently read any books or articles, or watched any
documentaries to increase your understanding of the particular hopes,
needs and concerns of students and families from the different cultures
that make up your school community and beyond?

[

]

[

]

[

]

2. Have you participated in professional development opportunities to
enhance your understanding of the complex characteristics of racial,
ethnic and cultural groups in the U.S.?

[

]

[

]

[

]

3. Do you try to listen with an open mind to all students and colleagues,
even when you don’t understand their perspectives or agree with what
they’re saying?

[

]

[

]

[

]

4. Have you taken specific actions to dispel misconceptions, stereotypes
or prejudices that members of one group have about members of
another group at your school?

[

]

[

]

[

]

5. Do you strive to avoid actions that might be offensive to members of
other groups?

[

]

[

]

[

]

6. Do you discourage patterns of informal discrimination, segregation or
exclusion of members of particular groups from school clubs,
committees and other school activities?

[

]

[

]

[

]

7. Do the curricular content and wall displays in your classroom reflect
the experiences and perspectives of the cultural groups that make up
the school and its surrounding community?

[

]

[

]

[

]

8. Have you evaluated classroom materials and textbooks to ensure they
do not reinforce stereotypes and that they provide fair and appropriate
treatment of all groups?

[

]

[

]

[

]

9. Do you use classroom methods, such as cooperative learning, roleplaying and small group discussions to meet the needs of students’
different learning styles?

[

]

[

]

[

]

10. Do students have opportunities to engage in problem-solving groups
that address real issues with immediate relevance to their lives?

[

]

[

]

[

]

11. Do you use a range of strategies, in addition to traditional testing
methods, to assess student learning?

[

]

[

]

[

]
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Part II. Assessing Your School
How effective is your school in promoting a bias-free educational
environment?

We haven’t
thought
about this.

We need
to do this
better.

We do
this well.

1. Does the school’s mission statement communicate values of respect,
equity and inclusion?

[

]

[

]

[

]

2. Do students typically interact with one another in positive, respectful
ways?

[

]

[

]

[

]

3. Do the school’s symbols, signs, mascots and insignias reflect respect for
diversity?

[

]

[

]

[

]

4. Do celebrations, festivals and special events reflect a variety of cultural
groups and holidays?

[

]

[

]

[

]

5. Is the school staff (administrative, instructional, counseling and
supportive) representative of the racial, ethnic and cultural groups that
comprise the surrounding community?

[

]

[

]

[

]

6. Are staff or volunteers available who are fluent in the languages of
families in the school community?

[

]

[

]

[

]

7. Do students, families and staff share in the decision-making process for
the school?

[

]

[

]

[

]

8. Has the school community collaboratively developed written policies
and procedures to address harassment and bullying?

[

]

[

]

[

]

9. Are consequences associated with harassment and bullying policy
violations enforced equitably and consistently?

[

]

[

]

[

]

10. Do the instructional materials used in the classroom and available in
the school library, including text books, supplementary books and
multimedia resources, reflect the experiences and perspectives of
people of diverse backgrounds?

[

]

[

]

[

]

11. Are equitable opportunities for participation in extra- and co-curricular
activities made available to students of all gender, ability, and
socioeconomic groups?

[

]

[

]

[

]

12. Do faculty and staff have opportunities for systematic, comprehensive
and continuing professional development designed to increase cultural
understanding and promote student safety?

[

]

[

]

[

]

13. Does the school conduct ongoing evaluations of the goals, methods and
instructional materials used in teaching to ensure they reflect the
histories, contributions and perspectives of diverse groups?

[

]

[

]

[

]
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PYRAMID OF HATE
The Pyramid shows biased behaviors, growing in complexity from the bottom to the top. Although
the behaviors at each level negatively impact individuals and groups, as one moves up the pyramid,
the behaviors have more life-threatening consequences. Like a pyramid, the upper levels are
supported by the lower levels. If people or institutions treat behaviors on the lower levels as being
acceptable or “normal,” it results in the behaviors at the next level becoming more accepted. In
response to the questions of the world community about where the hate of genocide comes from, the
Pyramid of Hate demonstrates that the hate of genocide is built upon the acceptance of behaviors
described in the lower levels of the pyramid.

Provided by: ADL’s
Education Division,
A WORLD OF
DIFFERENCE®
Institute

14
© 2005 Anti-Defamation League

www.adl.org/education-outreach

15

education@adl.org

Microaggressions Have No Place in School
by Steve Heise
Among other labels, I am a white, male, heterosexual, nearly middle‐aged, solidly middle‐class,
public middle school social studies teacher. With much of my “middled” identity, readily
normalized by American social standards, I am rarely questioned about “what” I am. In this
way, I am unfairly privileged. This privilege comes not just from possession, but from what I do
not have: namely, perceived atypicalities that people ignorantly challenge through
marginalizing discourses or microaggressions.
As a term, microaggression has been around since psychiatrist Chester Pierce’s work in the
early 1970s. As an action, microaggression has been present as long as subjugated categories of
people have been created. The term was first used in racialized contexts. More recently, its use
has expanded to interpret gender and sexuality insults.
Recently, the U.S. Supreme Court heard cases regarding marriage of same‐sex couples. Though
public opinion is shifting in support of this equality and its concomitant economic benefits, one
might look to American teenage vernacular to find contrary evidence. In the halls of my school,
in the classroom where I teach, racial, gender and sexuality microaggressions are far too
common—and far too commonly ignored.
During a small‐group activity in my classroom, I overheard one male student say to another, in
what I considered to be an insulting tone, “Does your mom know you’re gay?” My reaction was
unfortunately punitive and noneducational: I sent the insulting student out of the room. There
was no dialogue, simply a banal monologue on my part about appropriate classroom behavior.
Within the rules of the school, this was an acceptable response. And because of this response, I
realized that I was guilty of a microaggression against LGBT individuals.
I did not invoke a “teachable moment” and open a discussion with the rest of the students.
Another microaggression. Cowardly, I moved on with the class as though the incident had not
occurred. I didn’t even speak to the student to whom the comment was directed. I operated
under the assumption that he was a default heteronormative preadolescent who needed to
ignore comments like the one he had just endured.
Had the comment been about race, class or gender, I would not have avoided the discussion.
But this was about sexuality. It’s a contradiction. Were this high school rather than sixth grade, I
imagine I would have addressed this issue. LGBT activists, advocates and allies would point to
my response and rightly charge that I had not created a safe space for LGBT issues to be
acknowledged.
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Our students deserve respectful, informed and critical discussions about historically
marginalized people. Ignoring these issues with students who are coming of age with respect to
their sexualities is a microaggression that demands immediate eradication.
Heise is a sixth‐grade social studies teacher living in Utah and working toward a Ph.d in
education, culture and society.

Source URL: http://www.tolerance.org/blog/microaggressions‐have‐no‐place‐school
Links:
[1] http://www.tolerance.org/author/steve‐heise
[2] http://www.tolerance.org/category/blogs‐and‐articles/sexual‐orientation
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The Case of the Black Barbie Doll
by H. Roy Kaplan
Leslie, a 38‐year‐old social worker who counsels children with stressful life situations, found her
4‐year‐old daughter, Sophia, engaged in animated play with her dolls. She watched
incredulously as Sophia invited the four white dolls with blonde hair to a tea party while the
dark‐skinned doll with black hair lay alone across the room.
“Why isn’t that doll going to the tea party?” she inquired.
“She’s dead,” replied Sophia matter‐of‐factly.
“Dead? How can that be? She’s just like the other dolls. Why can’t she play with them?”
“They don’t want to play with her.”
“Why is that?”
“Because she has dark skin,” replied Sophia.
Leslie’s mouth dropped to the floor as she fought back tears. How could this be? Hadn’t she and
her husband worked diligently to teach her child to be inclusive? Sophia had a variety of
multicultural toys and books. She was only allowed to watch progressive television shows
like Sesame Street, Dora the Explorer, Diego, the Backyardigans and Yo Gabba Gabba. An only
child, she attended an expensive, supposedly inclusive pre‐kindergarten school which included
children of color.
“Sweet Pea,” said Leslie, plaintively, “you’re hurting that doll’s feelings. You’ve got to let her
play with the other dolls.”
“She can’t. She’s in jail,” Sophia replied as she rationalized her decision to exclude the dark‐
skinned doll.
This scenario has probably been repeated in countless homes and classrooms around the
country. But it was a real situation that wrenched Leslie and me, as we tried to come to a
resolution to the problem. You see, Sophia is my granddaughter, and I happened to be visiting
when this incident occurred. As an advocate for civil rights and a diversity trainer, the family
looked to me for an answer.
I naturally thought of the doll experiments conducted by Kenneth and Mamie Clark in the
1940s [3]. They revealed a preference for white dolls by both black and white children [4]. And
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despite attempts since then to create equal educational opportunities for all
children, replications of the Clark’s work consistently reveal similar results [5].
Social scientists attribute negative attitudes toward blackness to historical and cultural
processes in our society that perpetuate perceptions of dark skin as inferior to white,
stigmatizing blacks and other ethnic minorities as being lazy, shiftless, and uneducable—
attitudes that affect the achievement gap in educational attainment between blacks and
Latinos versus whites and Asians. These attitudes have been referred to as symptoms of
systemic racism.
Such stereotypes have even been accepted by people victimized by them, a process
called stereotype threat [6]. Some parents and teachers do not recognize the pervasive effect
that white culture has on children from other ethnic groups. And we can see how negative
stereotypes persist despite efforts to change them.
We can break this cycle by using multicultural materials in the home and classroom. But they
should be accompanied by experiential activities that help children understand, appreciate and
identify with the issues faced by children from other cultures—what educator, Jane
Elliott [7] did in her Iowa classroom by separating brown and blue‐eyed children [8].
We may never know what triggered Sophia’s behavior with the dolls. But when Leslie showed
her a photograph of her sitting alongside her cousin, Dabney, a Haitian child adopted by her
aunt and uncle, a broad smile creased her face. She reached for the dark‐skinned doll and
pushed her into the toy car with the others. “They’re all going to the party now,” she said
cheerfully.
How would you handle such a situation?
Kaplan teaches in the Africana Studies Department at the University of South Florida, Tampa.

Source URL: http://www.tolerance.org/blog/case‐black‐barbie‐doll
Links:
[1] http://www.tolerance.org/author/h‐roy‐kaplan
[2] http://www.tolerance.org/category/blogs‐and‐articles/race‐and‐ethnicity
[3] http://digital.wustl.edu/e/eop/eopweb/cla0015.0289.020drkennethclark.html
[4] http://ac360.blogs.cnn.com/2010/05/17/ac360‐series‐doll‐study‐research/
[5] http://www.youtube.com/watch?v=WG7U1QsUd1g
[6] http://www.tolerance.org/blog/getting‐past‐stereotype‐threat
[7] http://www.janeelliott.com/
[8] http://www.pbs.org/wgbh/pages/frontline/shows/divided/
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Why do People Bully?
Why do people bully? Adults bully young people. Young people bully adults
and each other. Why do people bully? There are many types of bullying,
this article helps define what bullying is, the causes of bullying, reports and
statistics on bullying.
What Is Bullying?
Before we can discuss why people bully, need to have a clear
understanding of what bullying is. Some consider bullying to be purposeful
attempts to control another person through verbal abuse ‐ which can be in
tone of voice or in content such as teasing or threats ‐ exclusion, or physical
bullying or violence, which the victim does not want. While some ties the
feature of "peer abuse" and "repeated activity" into the definition of
bullying, others acknowledge single instances and age difference in their
definitions of bullying. Bullying occurs in schools, workplaces, in homes, on
playgrounds, in the military, and in nursing homes, for example. In the
article "Uncovering the hidden causes of bullying and school violence"
published in Counseling and Human Development in February, 2000, Barry
K. Weinhold states that bullying is the most common type of violence in
contemporary US society. Although a form of harassment, bullying is
considered to be a separate category from sexual harassment.
Why Do People Bully?
There are a variety of reasons why people bully.
1. Cultural Causes of Bullying In a culture that is fascinated with winning,
power, and violence, some experts suggest that it is unrealistic to expect
that people will not be influenced to seek power through violence in their
own lives. Researchers point to the World Wrestling Federation (WWF) as
glorification of bullies in the name of entertainment and point out that the
high rate of domestic violence means that many young people grow up
expecting that violence is an acceptable way to get what one wants.
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2. Institutional Causes If the institution at which the bullying takes place ‐
whether the home, the school, or the workplace ‐ does not have high
standards for the way people treat each other, then bullying may be more
likely and/or prevalent and have an influence on why people bully.
3. Social Issues The fact that one gets more social recognition for negative
behaviors than for positive ones can also contribute to reasons why
people bully. Situation comedies and reality television, as well as real life
situations in schools, for example, show that acting out is more likely to get
noticed than behaving oneself civilly and courteously. Jealousy or envy and
a lack of personal and social skills to deal with such feelings can also be
reasons why people bully.
4. Family Issues Families that are not warm and loving and in which feelings
are not shared are more likely to have children who bully, either within the
family home or in other locations in which the children meet others.
Another home environment that is prone to producing bullies is one in
which discipline and monitoring are inconsistent and/or a punitive
atmosphere exists.
5. The Bully's Personal History Children who experience social rejection
themselves are more likely to "pass it on" to others. Children who
experience academic failure are also more likely to bully others.
6. Having Power Some research indicates that the very fact of having
power may make some people wish to wield it in a noticeable way, but it is
also true that people may be given power without being trained in the
leadership skills that will help them wield it wisely. Either situation can
contribute to why people bully others.
So, why do people bully? There are many reasons. But, one thing is clear
regardless of why people bully, any type of bullying needs to come to an
end.

Sources: findarticles.com, ag.ndsu.edu, worktrauma.org
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Bully, Bullied, Bystander...and Beyond
“After all there are no innocent bystanders. What are they doing here in the first place?” — William S.
Burroughs
A 14‐year‐old hangs herself. A 19‐year‐old jumps off a bridge. A 13‐year‐old shoots himself. Another
loads his backpack with stones and leaps into a river. Still another swallows her father’s prescription
meds to get rid of the pain and humiliation. A 17‐year‐old is found hanging outside her bedroom
window. Two more 11‐year‐old boys kill themselves within 10 days of each other.
These young people all had two things in common: They were all bullied relentlessly, and they all
reached a point of utter hopelessness. Bullying is seldom the only factor in a teenager’s suicide. Often,
mental illness and family stresses are involved. But bullying does plainly play a role in many cases. These
students feel that they have no way out of the pain heaped on them by their tormentors—no one to
turn to, no way to tell others. So they turn the violence inward with a tragic and final exit.
Most of the bullying that helped cause these tragedies went on without substantial objections,
indignation, intervention or outrage. The bullies were far too often excused, even celebrated. The
bullied were usually mourned after their deaths. But at times they were also vilified in order to justify
the bullies’ actions. We are devastated by the final act of violence but rarely outraged by the events that
lead up to it.

An Act With Three Characters
There are not just two, but three characters in this tragedy: the
bully, the bullied and the bystander. There can be no bullying
without bullies. But they cannot pull off their cruel deeds without
the complicity of bystanders. These not‐so‐innocent bystanders
are the supporting cast who aid and abet the bully through acts of
omission and commission. They might stand idly by or look away.
They might actively encourage the bully or join in and become
one of a bunch of bullies. They might also be afraid to step in for fear of making things worse for the
target—or of being the next target themselves.
Whatever the choice, there is a price to pay.
Actively engaging with bullies or cheering them on causes even more distress to the peer being bullied.
It also encourages the antisocial behavior of the bully. Over time, it puts the bystanders at risk of
becoming desensitized to cruelty or becoming full‐fledged bullies themselves. If bystanders see the bully
as a popular, strong, daring role model, they are more likely to imitate the bully. And, of course, many
preteens and teens use verbal, physical or relational denigration of a targeted kid to elevate their own
status.
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Students can have legitimate reasons for not taking a stand against a bully. Many are justifiably afraid of
retribution. Others sincerely don’t know what to do to be helpful. But most excuses for inaction are
transparently weak. “The bully is my friend.” “It’s not my problem!” “She’s not my friend.” “He’s a
loser.” “He deserved to be bullied—asked for it.” “It will toughen him up.” “I don’t want to be a snitch.”
Many bystanders find it’s simply better to be a member of the in‐group than to be the outcast. They’re
not interested in weighing the pros and cons of remaining faithful to the group versus standing up for
the targeted kid.
But injustice overlooked or ignored becomes a contagion. These bystanders’ self‐confidence and self‐
respect are eroded as they wrestle with their fears about getting involved. They realize that to do
nothing is to abdicate moral responsibility to the peer who is the target. All too often these fears and
lack of action turn into apathy—a potent friend of contempt (see resources [4]).
The Rewards of Bullying
Bullying often appears to come with no negative consequences for the culprits. Indeed, it can provide a
bounty of prizes, such as elevated status, applause, laughter and approval. The rewards contribute to
the breakdown of the bystanders’ inner objections to such antisocial activities. As a result, you soon see
a group of peers caught up in the drama. Once that happens, individual responsibility decreases. The
bully no longer acts alone. The bully and the bystanders become a deadly combination committed to
denigrating the target further.
This “trap of comradeship” reduces the guilt felt by the individual bystanders and magnifies the
supposed negative attributes of the target. “He’s such a crybaby. He whines when we just look at him.”
“She’s such a dork. She wears such stupid clothes and walks around with her head hung down.” The
situation becomes worse when the victim’s supposed friends stand idly by—or, worse, join in with the
bullies. The hopelessness and desperation of the target is compounded by the realization that these
“friends” abandoned him.
All this leads to more serious problems. The lack of sanctions, the breakdown of inner objections, the
lack of guilt and the magnification of a target’s weakness all contribute to the cultivation of a distorted
worldview. This worldview reinforces stereotypes, prejudices and discrimination. That, in turn, hinders
kids from developing empathy and compassion—two
essentials for successful peer relationships.

The Fourth Character
Another potential actor can bring the curtain down on
this tragedy. This fourth character—the antithesis of
the bully—gives us hope that we can break out of the
trap of comradeship. This character can appear in
three different and vital roles—those
of resister, defender and witness. He or she actively resists the tactics of the bullies, stands up to them
and speaks out against their tyranny. The fourth character might also defend and speak up for those
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who are targeted. Bullying can be interrupted when even one person has such moral strength and
courage. This fourth character is a reminder that choices are possible, even in the midst of the culture of
meanness created by bullying. Here are some examples:
•

When the high‐status bully in eighth grade told all the other girls not to eat with a new girl,
Jennifer not only sat with the new girl, but took in stride the taunts and threats of the bully and
her henchmen: “Miss Goody‐Two‐Shoes, you’re next!”

•

When a group of teens mocked a student because of his perceived sexual orientation, Andrew
refused to join in and shrugged off the allegations: “What, are you chicken?” and “You’re just
like him.”

•

When a group of 7‐year‐olds circled Derek, taunting him with racial slurs, another 7‐year‐old,
Scott, told them “That’s mean.” He turned to Derek and said, “You don’t need this—come play
with me.” The bullies then targeted Scott. Derek told him he didn’t need to play with him if the
others were going to target him, too. Scott’s response: “That’s their problem, not mine.”

•

When 15‐year‐old Patricia was tormented by her peers at a small‐town high school, one senior
named Brittne stood up for her. But Brittne’s courage cost her dearly. She was cyberbullied,
verbally attacked at school and nearly run over on Main Street. For the girls’ own safety, they
were moved to another school in an adjacent town. Brittne had been in line to be valedictorian.
Moving meant she had to give that up, costing her several scholarships. Yet Brittne says, “I
would defend her again.”

Fifty Pink Shirts
Bullying can be challenged even more dramatically when the majority stands up against the cruel acts of
the minority. For instance, seniors David and Travis watched as a fellow student was taunted for wearing
a pink polo shirt. The two boys bought 50 pink shirts and invited classmates to wear them the next day
in solidarity with the boy who was targeted.
Most bullying flies under the radar of adults. That means kids can be a potent force for showing up
bullies. But speaking out can be complicated, risky and painful. Even telling an adult can be a courageous
act. As parents and educators we must make it safe for kids to become active witnesses who recognize
bullying, respond effectively and report what takes place.
Establishing new norms, enforcing playground rules and increasing supervision are policy decisions that
can help reduce the incidents of bullying. So can having a strong anti‐bullying policy. It must include
procedures for dealing effectively with the bully, for supporting and emboldening the bullied and for
holding bystanders to account for the roles they played.
Merely attaching an anti‐bullying policy to the crowded corners of our curriculum is not enough. With
care and commitment, together with our youth, we must rewrite this script—create new roles, change
the plot, reset the stage and scrap the tragic endings. We can’t merely banish the bully and mourn the
bullied child. It is the roles that must be abandoned, not our children.
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We can hold bullies accountable and re‐channel their behaviors into positive leadership activities. We
can acknowledge the nonaggressive behaviors of the kid who is bullied as strengths to be developed and
honored. And we can transform the role of bystander into that of witness—someone willing to stand up,
speak out and act against injustice.
Bullying takes place because some people feel a sense of entitlement, a liberty to exclude and
intolerance for differences. We can use the stuff of everyday life to create a different climate in our
schools. This new climate must include a deep caring and sharing that is devoted to breaking the current
cycle of violence and exclusion. It’s a daunting task but a necessary one.
Illustration by PJ Loughran

Source URL: http://www.tolerance.org/magazine/number‐39‐spring‐2011/feature/bully‐bullied‐
bystanderand‐beyond
Links:
[1] http://www.tolerance.org/category/blogs‐and‐articles/bullying
[2] http://www.tolerance.org/magazine/number‐39‐spring‐2011
[3] http://www.tolerance.org/author/barbara‐coloroso
[4] http://www.tolerance.org/supplement/anti‐bullying‐resources
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Bullying: Guidelines for Teachers and SRPs
Some anti‐bullying policies actually do more harm than good. Educators
can use the following tips to intervene appropriately when bullying
occurs.
THE DO's:
Stop the bullying immediately.
Stand between the bullied student and the bully(ies), blocking eye
contact. Don't send any bystanders away. To avoid escalating the
tension, wait until later to sort out the facts. Talk to the parties involved
separately once they are calm.
Refer to school rules regarding bullying.
Speak in a matter‐of‐fact tone of voice to describe what you heard or
saw. Let all students know bullying is always unacceptable.
Support the bullied child.
Do this in a way that allows him or her dignity and to feel safe from
retaliation. Make a point to see the child later in private if he or she is
upset. Increase supervision to assure bullying is not repeated.
Offer guidance to bystanders.
Let them know how they might appropriately intervene or get help next
time. Tell them you noticed their inaction or that you're pleased with
the way they tried to help.
Impose immediate consequences.
Wait until all parties have calmed down. Do not require that students
apologize or make amends that may be insincere. The consequences
should be logical and connected to the offense. A first step could be
taking away social privileges i.e. recess or lunch in the cafeteria.
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Bullying: Guidelines for Teachers and SRPs
Notify colleagues and parents.
Let the bully know he or she is being watched.
Follow up and intervene as necessary.
Support the bullied child and the bully, enabling them to vent feelings
and recognize their own behavior. The bully may need to learn new
methods of using his or her power and influence in the classroom.
THE DON'Ts:
Do not confuse bullying with conflict. Bullying is a form of
victimization, and addressing it as a "conflict" downplays the negative
behavior and the seriousness of the effects. Educators should strive to
send the message that "no one deserves to be bullied," and to let the
bully know the behavior is wholly inappropriate.
Do not use peer mediation. It can be very upsetting for a child who has
been bullied to face his or her tormentor in mediation. Giving both
parties an equal voice can empower the bully and make the bullied
student feel worse. In addition, there is no evidence that peer
mediation is effective in stopping bullying.
Do not use group treatment for bullies. Some schools use therapeutic
strategies such as anger management, skill‐building, empathy‐building
and self‐esteem building to reach the bully. In practice, group members
can actually reinforce each others' bullying and antisocial behavior.
Adapted from "Misdirections in Bullying Prevention and Intervention,"
and other tip sheets by Stop Bullying Now! [2], a website dedicated to
helping youth "take a stand" and "lend a hand."
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Bullying Prevention and Intervention Tips
for Schools/Institutions

Prevention
1. Assess Bullying at Your Institution

Administer anonymous surveys among youth, families
and staff/faculty in order to gather information about the
nature and extent of bullying in your community as well as
perceptions about climate and safety. Use this information to
inform curricular and programmatic approaches, focus your
intervention strategies and measure progress over time.

2. Create a Team

Charge a committee with oversight of bullying related matters.
The committee should keep informed about current policies,
practices and trends; implement surveys and evaluations; help
to establish and educate staff about protocols for responding
to reports of bullying; plan school-wide events; and build
relationships with local law enforcement and other key
community members who may need to be involved in response
to serious incidents.

3. Educate the Community

Provide ongoing professional development and family
education for adults on bullying prevention and anti-bias
education. Implement curricula and programming that address
social and emotional learning, including ethical standards for
on and offline communication and interpersonal behavior.
Teach youth that all forms of bullying are unacceptable
and help them identify strategies for responding to social
aggression and acting as allies to targets.

4. Establish Policies

Make sure your institution’s anti-bullying, harassment and
non-discrimination policies are current, reflect district and
state guidelines and include clear definitions and consequences.
Establish technology use guidelines and have students/
families sign acceptable use agreements. Publicize policies and
guidelines in multiple ways.

5. Monitor “Hot Spots”

Ensure that typically unsupervised/unstructured areas (e.g.,
cafeteria, hallways, locker room, bus, school yard, etc.) are
adequately monitored and that students are aware of behavioral
expectations in these locations. Provide training to aides and
support staff who oversee these areas so that they can respond
effectively when bullying occurs.
© 2012 Anti-Defamation League

6. Promote Online Safety

Increase awareness of Internet safety strategies among youth
and their families by sending home resources and sponsoring
community programs that provide practical information about
how to respond to cyberbullying. Institute supervision and
monitoring practices that keep relevant staff up-to-date and
utilize appropriate blocking and filtering software.

7. Encourage Reporting

Establish safe and confidential reporting mechanisms for
bullying incidents and clear procedures for investigation
and response. Make youth aware of these procedures and
encourage them to tell a trusted adult about threatening or
harassing behavior that they experience or observe. Reinforce
the difference between “tattling” and responsible reporting, and
impress upon youth the destructive consequences of keeping
silent about bullying and bias.

8. Set an Example

Model appropriate conduct on and offline by treating all
people with respect; engaging in culturally responsive behavior;
avoiding disciplinary responses that humiliate or denigrate
youth; using technology in safe and appropriate ways;
and intervening in incidents of name-calling and bullying
consistently.

9. Be Vigilant

Look for warning signs that a young person in your care might
be the aggressor or target of bullying. If you observe social
withdrawal, truancy, depression, obsessive technology use, fear
or avoidance of technology or other behaviors that concern
you, talk with your supervisor or a mental health expert at your
institution about how to intervene.

www.adl.org/combatbullying
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Bullying Prevention and Intervention Tips
for Schools/Institutions

Intervention
1. Investigate and Respond

Interview the individuals involved in the incident as well as
bystanders who may be able to provide information regarding
the history and context related to the negative behavior. If the
incident involves electronic communication, gather relevant
evidence, including emails, texts, screen shots and images (but
do not take possession of sexually explicit photos or videos).
Determine appropriate consequences for the aggressors in
accordance with your institution’s policies and the seriousness
of the infraction. If relevant, work with Internet service
providers to remove offensive content.

2. Consult Law Enforcement

If the incident involves harassment, stalking, physical or sexual
assault, threats of violence, distribution of pornography or
other behaviors that may amount to a criminal offense, contact
your district counsel, school resource officer and/or local law
enforcement liaison. If the incident took place away from
school grounds, check with legal counsel regarding permissible
disciplinary interventions.

3. Follow Up with the Aggressor’s Family
Discuss the incident with the aggressor’s parents or guardians
to establish ongoing communication and consistent
expectations between home and your institution. Provide
information and education as appropriate so that the
aggressor’s family understands how best to address the negative
behavior and monitor their child’s conduct moving forward.

4. Provide Support

online victimization by helping them to block offenders,
change phone numbers/email addresses/screen names, and
file complaints with social networking/media sites and service
providers.

5. Educate

Discuss strategies for responding to bullying and being an
ally with all youth. Social cruelty and aggression affect the
entire community, not just those who are directly involved
in an incident. Broad-based education about responsible
behavior and technology use can contribute to a climate that is
welcoming and inclusive for all members of your institution.

6. Reach Out

Work with local schools, youth groups and community
organizations to share information about ongoing problems
with bullying (making sure to maintain confidentiality where
necessary). Communicating with the different youth-oriented
institutions can help to establish consistency with regard to the
messages, support and consequences they receive.

Assist the target and the target’s family in coping with the
impact of the bullying and building skills for dealing with such
problems in the future. Make sure not to inadvertently make
the target feel responsible for the bullying in any way, or to
unintentionally punish the target by limiting access to activities
or technology. If necessary, protect targets from further

© 2012 Anti-Defamation League

www.adl.org/combatbullying
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Bias, Bullying, and Bystanders

Tips for Elementary School Educators

Over three-quarters of middle school students
who are harassed say that the harassment
is related to bias about their race, ethnicity,
national origin, gender, actual or perceived
sexual orientation, religion, or disability.1

Be an upstander. You are a role model for your students. They
watch what you do and will follow your lead. They notice whether you
stop hurtful name-calling or comments based on bias: skin color,
gender, religion, weight, ability, family structure. They worry if they
might be the next target of a mean remark.

Children who experience discrimination
based on their race or ethnicity are
more likely to report depression and
difficulty paying attention in school.

Practice. Practice. Practice. Improving your skills at anything
takes practice – including stopping hurtful bullying and teasing.
Practice with colleagues what you could say to students to stop
harassment, to educate, and to let all students know that you
expect respect and accept diversity. Practice responding to
students’ questions about differences.

Students targeted with anti-gay
put-downs are more likely to report higher
levels of depression and anxiety and a lower
sense of school belonging regardless of
their sexual orientation.
Students in classrooms where teachers
establish classroom norms that explicitly
value diversity are less likely to be
teased based on ethnicity and are more
likely to value school, feel like they belong,
and get better grades.
Student and adults who perceive that
others in their school would jump in to
stop bullying are more likely to intervene
when they witness bullying.

A team of educators and parents in my
school chose books that included three
themes – race, economic status, and
families with same-sex parents – to
include in their language arts curriculum.
We hosted a meeting for families to review
the books, ask questions, and to learn how
this initiative tied into bullying prevention
and academic achievement. Many parents
said they were uncertain about how
to have these conversations with their
children and they thanked us for providing
a chance to think about these topics.
– Elementary School Principal

1

See www.welcomingschools.org for research citations.

Teach your students how to be an ally. Work with your students
so they know what they can do if they witness bullying – including
talking with or befriending the targeted student, confiding in an adult,
talking with the student who is being mean, causing a distraction to
help stop the harassment, or speaking up in the moment.
Involve families. Host a family night with a panel of diverse families
from your school community. Hold a book night with students or
teachers reading from books that show a range of diversity – including
racial, ethnic, religious, economic status or family structure.
Use books to engage students.
Read books featuring diverse families such as The Great Big
Book of Families by Mary Hoffman or The Family Book by Todd
Parr. Create hallway displays with students’ drawings of their
families or important adults/relatives in their lives.
Read books such as One by Kathryn Otoshi or Benjamin and
the Word / Benjamin y La Palabra by Daniel Olivas to spark
discussion of hurtful teasing and ways to be an ally to classmates.
Discuss with students the real put-downs they hear, paying close
attention to ones that target a child’s or their family’s identity.

I choose books to read to my students as a way
to hear from them what they experience in school.
When I used the book, One, students came up to me
afterwards to tell me ways that they had been hurt and
seen others hurt. I let them know that it’s not tattling to
try to get someone out of trouble. That’s different than
coming to me just to get someone in trouble!
– Elementary School Educator
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What You Can Say to Stop Hurtful
Language and Educate

Engage Students in
Teachable Moments

•

That was a stereotype. Stereotypes are a kind of lie and
they hurt people’s feelings. Everybody is different with their
own strengths and own way of being.

•

In this classroom, I want everyone to be respected. Making
negative comments about a person’s skin color is very
disrespectful and will not be accepted. It’s what's inside that is
important.

•

Do you know what that word means? It’s a put down for
someone’s religion. There are many different religions in this
world and in this school we respect all religions.

•

It’s unacceptable to say that to a classmate. All students are
welcome here at (name of school).

•

You may not have meant to hurt anyone, but saying “That’s
gay” can hurt those around you. Do you know what gay
means?
If no, a simple response could be – the word gay is used to
describe a man and a man or a woman and a woman, who
love each other and want to be family to each other.
In the future I expect you to use that word respectfully and
not in a hurtful way.

•

That is not okay. I will not allow someone to be left out in
this classroom because of where they come from or how
they talk.

•

It is not ok to call someone a “girl” to insult them. When you
call someone a girl as a putdown, you are insulting ALL girls.

•

It’s true that some boys don’t like to play with dolls but some
boys do! Just like some of you like to draw and some of you
don’t and some of you like to play kickball and others don’t.
No one should have to pick and choose what they do just
because they are a boy or a girl.

When my son was five years old, he went to a party
with his classmate wearing a pink shirt and sparkly blue
sneakers. An adult mistakenly referred to him as a girl in
front of the whole group. One child in the room said, “He’s
not a boy. He’s a boy who dresses like a girl.” Most of
the children in the room began laughing. Then one child
said loudly, “He’s my friend, stop laughing at him!” The
laughter stopped immediately. If this young child could
speak up and make a difference, then surely we can too.

When elementary school students use
language based on bias about another
child’s identity, they may just be repeating
what they have heard. They may have no
idea how hurtful that language is.
Instead of just, “Don’t say this,” follow-up
with open ended questions like “Why do
you think that?” and “Do you know what
that means?”
Questions that lead to deeper
conversations:
• Why do you think it’s wrong for boys
to wear pink?
•

Has anyone called you a name that
made you feel bad?

•

Why did you think it was okay to
make fun of the way someone looks?

•

Do you know what the word faggot
means?

•

Where have you heard that kind of
language before?

In my classroom when students
would use the word gay in a
negative way I would always tell
them to not say that. One day I
overheard a student talking to
friends about a gay relative in a
respectful way. One of the students
saw me nearby and whispered,
“Shhh, stop! Mr. B doesn’t like gay
people.” That was an aha moment
for me. I learned that stopping
negative language is not enough.
We need to educate students about
why language is hurtful and help
them appreciate the diversity in our
schools and in the world.
– 2nd Grade Teacher

– Mother of a 3rd grader

www.welcomingschools.org
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LGBTQ Questions or Statements You May
Encounter In Your School
ABOUT SEXUAL IDENTITY AND THE WORD “GAY”
• What does ‘gay’ mean?” (When talking with a first‐grader? When talking with a fifth‐
grader?)
• You overhear a student say, “That’s gay.”
• I didn’t mean anything when I called him gay. We all use that word just to tease each
other.
• Can two boys or two girls get married?
• You overhear a child say, “Gay people are bad.”
ABOUT FAMILIES WITH GAY OR LESBIAN PARENTS
• How can she have two moms? Which one is the real one?
• She has two dads? How is that possible? Don’t you need a man and a woman to have
a baby?
• My grandma says it’s wrong for two men to get married.
ABOUT GENDER
• Michael plays with dolls and is always hanging out with girls. That’s weird.
• He’s a boy, why does he dress like a girl? Or, if she isn’t a boy, why does she look and
act like
one?
QUESTIONS OR STATEMENTS FROM PARENTS/GUARDIANS OR COLLEAGUES
• Aren’t the students too young to talk about gay topics?” (from a colleague or
parent/guardian)
• I don’t want my child to think that being gay is an OK option for them.
• My religion teaches that it is wrong to be gay.
Developed by Lesley Strang, early childhood educator, and edited by Emmy Howe, Open View Farm Educational
Center, Conway, Mass. See: www.openviewfarm.org
Adapted from welcomingschools.org
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The Individualized Education
ACTION
Program (IEP) and Bullying
Information Sheets
PACER Center

Will, a 12-year-old boy with autism, is
in middle school. During his IEP meeting
it was decided that Will would have a
paraprofessional aid him in the classroom,
but Will would be responsible for moving
between classes. During the first week,
Will handled the transition well. Early in
the second week, a group of students in the
hallway walked by Will, whose mannerisms
often drew attention. A student jumped in
front of him and screamed as if to startle him.
Will’s eyes welled up with tears, he plugged
his ears with his fingers, and sat down in
the hallway. Will was frozen, fearful, and
unable to recognize what he should do next.
Will remained seated in the middle of the
hall until the class period began and his
paraprofessional came to look for him. Will’s
IEP team met again to consider strategies to
address Will’s sensitivity to loud noises and
crowded, socially confusing situations, such
as the school hallway.
Students with disabilities who are eligible
for special education under the Individuals
with Disabilities Education Act (IDEA) will
have an Individualized Education Program
(IEP).

• Determining how school staff will
document and report incidents
• Allowing the child to leave class early
to avoid hallway incidents
• Holding separate in-services for
school staff and classroom peers
to help them understand a child’s
disability
• Educating peers about school district
policies on bullying behavior
• Ensuring regular reassurance from
the school staff to the student that he
or she has a “right to be safe” and that
the bullying is not his or her fault
• Shadowing by school staff of the
student who has been bullied.
Shadowing could be done in hallways,
classrooms, and playgrounds.
When talking with your child’s IEP team,
consider what strategies, with those listed
above as a guideline for ideas, that might be
effective for them to address bullying.

The IEP can be a helpful tool in a bullying
prevention plan. Remember, every child
receiving special education is entitled to a
free, appropriate public education (FAPE),
and bullying can sometimes become an
obstacle to receiving that education.

8161 Normandale Blvd
Minneapolis, MN 55437-1044
952.838.9000
952.838.0199 fax
pacer@pacer.org

The IEP team, which includes the parent,
can identify strategies that can be written
into the IEP to help stop the bullying. It
may helpful to involve the child, when
appropriate, in the decision-making
process. Such strategies include:
• Identifying an adult in the school who
the child can report to or go to for
assistance

PACER.org

PACER.org/bullying

©2011, 2003 PACER Center | ACTion Sheet: BP-4
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Bullying and Harassment of Students
with Disabilities
Top 10 facts parents, educators, and students need to know
1. The facts — Students with
disabilities are much more likely to be
bullied than their nondisabled peers.

bullying may also be considered harassment
when it is based on a student’s race, color,
national origin, sex, or disability.

Bullying of children with disabilities is
significant but there is very little research
to document it. Only 10 U.S. studies have
been conducted on the connection between
bullying and developmental disabilities but
all of these studies found that children with
disabilities were two to three times more likely
to be bullied than their nondisabled peers.
One study shows that 60 percent of students
with disabilities report being bullied regularly
compared with 25 percent of all students.

Harassing behaviors may include:

2. Bullying affects a student’s ability
to learn.

Parents have legal rights when their child
with a disability is the target of bullying or
disability harassment. Section 504 of the
Rehabilitation Act of 1973 (often referred to
as ‘Section 504’) and Title II of the Americans
with Disabilities Act of 1990 (Title II) are
the federal laws that apply if the harassment
denies a student with a disability an equal
opportunity to education. The Office for Civil
Rights (OCR) enforces Section 504 and Title
II of the ADA. Students with a 504 plan or
an Individualized Education Program (IEP)
would qualify for these protections.

Many students with disabilities are already
addressing challenges in the academic
environment. When they are bullied, it can
directly impact their education.
Bullying is not a harmless rite of childhood
that everyone experiences. Research shows
that bullying can negatively impact a child’s
access to education and lead to:
• School avoidance and higher rates of
absenteeism
• Decrease in grades
• Inability to concentrate
• Loss of interest in academic achievement
• Increase in dropout rates

PACER’s National Bullying
Prevention Center®

PACER.org/Bullying
PACERKidsAgainstBullying.org
PACERTeensAgainstBullying.org

• Unwelcome conduct such as verbal abuse,
name-calling, epithets, or slurs
• Graphic or written statements
• Threats
•	Physical assault
• Other conduct that may be physically
threatening, harmful, or humiliating

4. The Federal Laws — Disability
harassment is a civil rights issue.

3. The definition — Bullying based
on a student’s disability may be
considered harassment.

According to a 2000 Dear Colleague letter
from the Office for Civil Rights, “States and
school districts also have a responsibility
under Section 504, Title II, and the Individuals
with Disabilities Education Act (IDEA),
which is enforced by OSERS [the Office
for Special Education and Rehabilitative
Services], to ensure that a free appropriate
public education (FAPE) is made available to
eligible students with disabilities. Disability
harassment may result in a denial of FAPE
under these statutes.”

The Office for Civil Rights (OCR) and the
Department of Justice (DOJ) have stated that

The letter further outlines how bullying
in the form of disability harassment may

Learn more about other common
misperceptions
about
bullying
at
pacer.org/bullying/resources/publications/

©2012 PACER Center, Inc. | ACTion Sheet: BP-18
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prevent a student with an IEP from receiving an appropriate
education: “The IDEA was enacted to ensure that recipients
of IDEA funds make available to students with disabilities
the appropriate special education and related services that
enable them to access and benefit from public education. The
specific services to be provided a student with a disability
are set forth in the student’s individualized education
program (IEP), which is developed by a team that includes
the student’s parents, teachers and, where appropriate, the
student. Harassment of a student based on disability may
decrease the student’s ability to benefit from his or her
education and amount to a denial of FAPE.”

5. The State Laws — Students with disabilities
have legal rights when they are a target of
bullying.
Most states have laws that address bullying. Some have
information specific to students with disabilities. For a
complete overview of state laws, visit Olweus.org.
Many school districts also have individual policies that
address how to respond to bullying situations. Contact your
local district to request a written copy of the district policy
on bullying.

6. The adult response is important
Parents, educators, and other adults are the most important
advocates that a student with disabilities can have. It is
important that adults know the best way to talk with
someone in a bullying situation.
Some children are able to talk with an adult about personal
matters and may be willing to discuss bullying. Others may
be reluctant to speak about the situation. There could be a
number of reasons for this. The student bullying them may
have told them not to tell or they might fear that if they do
tell someone, the bullying won’t stop or may become worse.
When preparing to talk to children about bullying, adults
(parents and educators) should consider how they will
handle the child’s questions and emotions and what their
own responses will be. Adults should be prepared to listen
without judgment, providing the child with a safe place to
work out their feelings and determine their next steps.
It is never the responsibility of the child to fix a bullying
situation. If children could do that, they wouldn’t be seeking
the help of an adult in the first place.
For more information, read PACER’s “Talking With Your
Child About Bullying.”

7. The resources — Students with disabilities have
resources that are specifically designed for their
situation.
IEP

Students with disabilities, who are eligible for special
education under the Individuals with Disabilities Education
Act (IDEA), will have an Individualized Education Program
(IEP).
The IEP can be a helpful tool in a bullying prevention
plan. Remember, every child receiving special education is
entitled to a free, appropriate public education (FAPE), and
bullying can become an obstacle to that education.
For more information, read PACER’s “Individualized
Education Program (IEP) and Bullying.”
Dear Colleague Letter

In 2000, a ‘Dear Colleague’ letter was sent to school districts
nationwide from the U.S. Department of Education’s Office
for Civil Rights (OCR) and Office of Special Education
and Rehabilitative Services (OSERS) that defined the term
“disability harassment.”
www2.ed.gov/about/offices/list/ocr/docs/disabharassltr.html

In 2010, another Dear Colleague letter from the Office for
Civil Rights was issued that reminded school districts of
their responsibilities under civil rights laws that prohibit
discrimination and harassment on the basis of race, color,
national origin, sex, disability, and religion.
www2.ed.gov/about/offices/list/ocr/letters/colleague-201010.html
Template Letters
pacer.org/bullying/resources/publications/

Parents should contact school staff each time their child
informs them that he or she has been bullied. Parents may
use one of these template letters as a guide for writing a
letter to their child’s school. These letters contain standard
language and “fill-in-the-blank” spaces so that the letter can
be customized for each child’s situation.
PACER Center’s sample letter(s) can serve two purposes:
• First, the letter will alert school administration of the
bullying and your desire for interventions.
• Second, the letter can serve as your written record when
referring to events. The record (letter) should be factual
and absent of opinions or emotional statements.

The two letters — “Student with an IEP, Notifying School
About Bullying” and “Student with a 504, Notifying School
About Bullying” — are for parents who have a child with
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an Individualized Education Plan (IEP) or Section 504. The
bullying law of the individual state applies to all students
as noted in the law. When bullying is based on the child’s
disability, federal law can also apply under Section 504,
Individuals with Disabilities Act (IDEA), and Title II of the
Americans with Disabilities Act.

8. The Power of Bystanders – More than 50
percent of bullying situations stop when a peer
intervenes.
Most students don’t like to see bullying but they may not
know what to do when it happens. Peer advocacy — students
speaking out on behalf of others — is a unique approach that
empowers students to protect those targeted by bullying.
Peer advocacy works for two reasons: First, students are
more likely than adults to see what is happening with their
peers and peer influence is powerful. Second, a student
telling someone to stop bullying has much more impact
than an adult giving the same advice.
Learn more about peer advocacy at pacer.org/bullying/
resources/peer-advocacy.asp

9. The importance of self-advocacy
Self-advocacy means the student with a disability is
responsible for telling people what they want and need in
a straightforward way. Students need to be involved in the
steps taken to address a bullying situation. Self-advocacy is
knowing how to:
• Speak up for yourself
• Describe your strengths, disability, needs, and wishes
• Take responsibility for yourself

• Learn about your rights
• Obtain help, or know who to ask, if you have a question

The person who has been bullied should be involved in
deciding how to respond to the bullying. This involvement
can provide students with a sense of control over their
situation, and help them realize that someone is willing to
listen, take action, and reassure them that their opinions and
ideas are important.
Learn more about self advocacy for students, PACER’s “Tips
for Teens: Use Your IEP Meetings to Learn How to Advocate
for Yourself.”
The Student Action Plan is a self-advocacy resource. It
includes three simple steps to explore specific, tangible
actions to address the situation:
1. Define the situation
2. Think about how the situation could be different
3. Write down the steps to take action

10. You are not alone
When students have been bullied, they often believe they are
the only one this is happening to, and that no one else cares.
In fact, they are not alone.
There are individuals, communities, and organizations that
do care. It is not up to one person to end the bullying and
it is never the responsibility of the child to change what
is happening to them. No one deserves to be bullied. All
people should be treated with dignity and respect, no matter
what. Everyone has a responsibility — and a role to play
— as schools, parents, students, and the community work
together for positive change.
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FROM POLICY TO PRACTICE: CASE STUDIES
For Elementary Educators
CASE STUDY: SAM. A fifth grade class is brainstorming a list of topics for their writing
workshop. The students start talking about writing about their favorite activities. Sam says he
wants to write about his dance class. The next day he comes to school with his ballet slippers
and shows the group. The teacher, Mr. Breen, overhears two boys teasing Sam in the hallway:
“Sam is a ballerina. Are you sure your name isn’t Samantha? Let’s call him Samantha!” The
boys start chanting, “Samantha! Samantha!” and break out laughing.
Questions
1.
2.
3.
4.
5.

Is this bullying? Is it harassment?
How should Mr. Breen respond and intervene?
Do you call the parents of all the students involved? What do you say?
How do you address gender expression in your classroom?
What might result from NOT intervening in this situation?

CASE STUDY: MIKE. Ms. Thompson is a second grade teacher. She has noticed over the last
several weeks that Mike becomes agitated when it is time to go to lunch. He asks if he can eat
in the classroom with her. She takes him aside and after much prodding she learns that Mike
has had his lunch taken from him by Billy, another student in the 2nd grade. Mike begins to cry
and tells Ms. Thompson that Billy will beat him up if he tells anyone.
Questions
1. What are some statements that Ms. Thompson can say to restore a sense of safety
to Mike?
2. What should the school’s response be to Billy and his parents?
3. What appropriate follow up needs to occur?
4. Should Ms. Thompson use this opportunity to discuss bullying behavior with her
entire class?
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FROM POLICY TO PRACTICE: CASE STUDIES
CASE STUDY: COY. This case focuses on Coy*, a 6 year old born with a boy’s body who
identifies as a girl. Her family is raising her as a girl. In kindergarten she used the girl’s
bathroom without incident. This year as a first grader the family was told her options would be
to use the boy’s bathroom or the staff bathroom or the nurse’s bathroom. The family objects
and believes it would stigmatize her, having to be the only one having to go to a different
bathroom. The district argues that they took into account not only Coy, but the other students
in the building, their parents and the future impact a boy with male genitals using a girl’s
bathroom would have as Coy grew older. The family states that Coy’s body development is
none of the school’s business. This is up to Coy and her doctors in the future and that it is not
an issue they are dealing with now.
Questions
1.
2.
3.

4.

In light of the NYS Dignity Act is the school’s response fair or discriminatory?
Which bathroom should be used by a child who identifies as a different gender
from his or her body?
Where’s the line between accommodation and discrimination?
At what point is a child old enough for this to be even an issue? Would it make a
difference if Coy was in middle or high school?
Are there other options for the school to explore? What would you do?
*This case is currently in litigation as a civil rights complaint in Colorado.

CASE STUDY: RENA. This case focuses on Rena, a 5th grade student who is significantly
overweight. It is a tradition at Chestnut Street Elementary School that all the 5th grade students
learn ballroom dances for the June moving up ceremony. Rena’s partner can not physically dip
her during the tango. No one wants to be her partner and other students are laughing and
making cruel comments. (i.e. “She is a cow. We need a crane to lift her. She is going to crush
me. She needs to lose 50 pounds by graduation.”) Mr. Foley, the Physical Education teacher
who is responsible for teaching the dances has partnered up with Rena. This has helped diffuse
the situation but has not solved the problem. It is two weeks before the ceremony and you
receive a phone call from Rena’s parents stating that she needs to have a student partner for
the dance. Rena’s parents are claiming that she is being discriminated against. When you
speak with Mr. Foley he offers to be Rena’s partner during the ceremony.
Questions
1. How would you handle this situation? Have you had to address size discrimination?
2. Do you think Mr. Foley should have come to you earlier? Why don’t you think he did?
Should he dance with Rena since he is able to dip her?
3. What are some alternate accommodations that you can come up with so Rena has a
student partner?
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FROM POLICY TO PRACTICE: CASE STUDIES
For Middle School Educators
CASE STUDY: JUSTIN Justin, a special Ed student in 8th grade, is repeatedly calling Tyler,
another student in his class, names with no intent to harm. Tyler’s mother calls you; the
school’s DAC* (RFAL)*, to complain that her child is a victim of bullying and wants to know what
you are going to do about it—especially now that The Dignity Act is in effect. After conducting
an investigation, you discover they have been friends throughout middle school and recently
Tyler has found a new group of friends and has distanced himself from Justin. Justin is feeling
left out and Tyler does not want to hurt Justin’s feelings. He just wants to hang out with
different people. You know that this isn’t bullying, but Tyler’s mom is insisting it is and blaming
the school for not doing anything to stop it.
Questions
1.
2.
3.
4.
5.

What do you say to Tyler’s mother? What assurances can you give her?
Does this require any disciplinary action?
How can you help Justin with his feelings of being left out?
What is your school’s role in helping kids deal with normal social pain?
What do you say to Justin’s mom?

CASE STUDY: TANYA A middle school teacher is on hall duty. After the bell rings, a group of
7th grade girls are at their lockers and a few of the girls whisper hurtful remarks about Tanya.
They begin to remark that not only are her clothes ugly but they are used hand‐me‐downs
because she is in foster care. You and Tanya overhear these comments.
Questions
1.
2.
3.
4.
5.

How do you immediately respond without further victimizing Tanya?
Does the Dignity Act apply here?
Should the teacher report this incident to the DAC (RFAL)?
If so, how should the DAC (RFAL) begin the investigation?
Are there marginalized groups of students at you school? (foster care, children of
incarcerated parents, students who live in shelters)

*DAC = Dignity Act Coordinator
**RFAL = Respect For All Liaison
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FROM POLICY TO PRACTICE: CASE STUDIES
CASE STUDY: JORDAN Ms. Karten, middle school counselor receives a phone call from
Jordan’s mom. Jordan is a 6th grade student in her caseload. Jordan’s mom tells Ms. Karten
that a group of students on the bus have been teasing Jordan. They found out that Jordan’s
mom is a lesbian. They have been telling him that he will grow up gay and his mom is a dyke.
Jordan’s mom also reports that the bus driver’s response was to yell at Jordan and say, “You
shouldn’t have told anyone about your mom.”
*Adapted from GLSEN.org
Questions
How do you respond to Jordan’s mom?
1. How can Ms. Karten restore a sense of safety to Jordan?
2. Can this be considered a hostile environment? If so, what steps should the school
take to eliminate the hostile environment?
3. If this incident were to occur at your school, what would the consequences be?
4. How can the school seize this opportunity and turn it into a teachable moment?
5. How do you handle the bus driver’s response? Does your school district provide
training for bus drivers?

CASE STUDY: KAYLA Several classmates repeatedly call Kayla, a middle school student with a
learning disability, “retard” and “idiot” in the locker room and the cafeteria. On one occasion,
these students hid Kayla’s clothes, damaged personal property and hit her with a binder. Kayla
complained to her teachers and guidance counselor that she was continually being taunted and
teased. School officials offered her weekly counseling to help her with social skills and spoke to
the offending students. The harassment continued. As a result, Kayla, who had been
performing well academically, suffered academically, became depressed, and now refuses to go
to school. She did not tell her parents about the harassment and now they are calling the
school to ask for help with her depression and failing grades.
*This is an actual case adapted from the US Dept of Education’s October
2010 “Dear Colleague Letter.”
Questions
1. Consider the protected categories in the Dignity Act. What is the harassment of this
student based upon?
2. What additional steps should the school have taken? Why?
3. Consider the impact of the behavior on Kayla. Does this behavior meet the criteria of
a material incident? If so, why?
4. Consider the impact on the bystanders who witnessed this harassment. What effects
could this have on them? How do you address it?
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FROM POLICY TO PRACTICE: CASE STUDIES
For High School Educators
CASE STUDY: JEANNIE. Jeannie is a sophomore, a cheerleader and is new to your school. The
girls on the cheerleading squad have systematically tried to get her to resign from the squad.
They tease her about her weight, intentionally exclude her, and tell her practice is cancelled
when it really is not cancelled. They take video of her when she stumbles or falls to embarrass
and ridicule her. Jeannie goes to the coach and tells her what has been going on. The coach
dismisses it as girls being girls and tells Jeannie that it will get better as soon as the girls don’t
consider her an outsider and new. Jeannie can’t take much more and tells her guidance
counselor that she is considering quitting. The guidance counselor immediately reports it to
the DAC (RFAL).
Questions
1. How should the DAC (RFAL) begin the investigation?
2. What responsibility does the coach have in this?
3. What disciplinary action, if any, should you take?
4. Once the other girls realize that Jeannie came forward, how can you prevent further
retaliation?
5. What follow up needs to occur?

CASE STUDY: JAMES. The principal receives a phone call from James’ parents. James is a junior
who is gay. Over the weekend, James confided in Stewart and told him about his sexual
orientation. Stewart told several other students and gave James’ Facebook password to one of
them. A fake profile was set up using James information and pictures. The user is sending
messages to male peers, asking them out, complimenting their appearances, and makes
references to who James wants to “convert to his team.” The profile is set to public. James is
devastated. He had been out to his family who is extremely supportive of his sexual
orientation. Stewart is the first friend that James has come out to.
Questions
1. What do you say to James’ parents?
2. How do you begin to respond to this incident?
3. Do you involve your local police?
4. What support can you give James?
5. How can the school seize this opportunity to educate the student body?
6. Can the school justify a disciplinary response to this incident?
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CASE STUDY: SHANTI. Shanti is a new 9th grader at your school. She moved here from India.
During lunch, she eats rice with her hands. Several students laugh and make fun of her. They
gather a bunch of plastic forks and slam them down on the table and say, “Try using a fork.
That’s what we do in America.” Other students make farm animal noises and references to her
belonging in a barn not a school. The paraprofessional sends the offending students to the
Dean and then kindly tells Shanti that it would be easier on her if she would just use a fork.
Shanti is so embarrassed that she doesn’t want to return to the cafeteria the next day.
*This was adapted from The Light In Their Eyes: Creating Multicultural Learning
Communities by Sonia Nieto
Questions
1. How might failing to intervene make this situation worse?
2. Do you think the paraprofessional’s response was culturally sensitive? Does
intervening in this manner send a message that her customs are “wrong” and that she
needs to be “more American?”
3. What should the Dean say to the offending students? Is this a reportable situation?
How do we best utilize this opportunity to include culturally responsive teaching?
4. What do you think of this approach? Have a member of your staff sit with Shanti and
eat French Fries or chicken wings “the American way.” This would demonstrate to
Shanti and point out to other students that eating with one’s hands is acceptable in
certain situations.

CASE STUDY: ANTHONY. This case focuses on Anthony* a dark skinned biracial freshman who
transferred to a racially homogeneous school. Very early in the school year students start
calling him “nigger” and physically threaten him. After the first incidents Anthony’s mom calls
the Principal but the harassment continues. For example, a student strips a necklace from
Anthony’s neck breaking it. The student claims the incident was merely a joke and offers an
apology: “Whoops didn’t mean to break your piece of fake rapper bling bling.” Anthony
repeatedly reports similar incidents to school officials. Mom notifies school officials and meets
with the Principal many times and writes letters to the school board and superintendent. The
Superintendent does not offer to meet with her. The Principal states that all he can do is
address each specific incident once it is reported to him. In response to these incidents, the
District suspended the students involved, typically for five days. Twice Anthony obtained
Orders of Protection. The District moved one student to another school. Throughout
Anthony’s school years, the harassment continues and escalates. On at least two separate
occasions, students taunt Anthony in a racial manner with references to lynching. More than a
year later the school implements some remedial action. The district tries to arrange mediation
between Anthony, his mom, Anthony’s antagonists and their parents, but neglected to notify
mom of the time and place of the mediation. The mediator was not trained in race issues. The
district offers programs about bullying and sexual harassment, but not relating to race. The
district later hires a consultant who was supposed to train staff and students on racial diversity,
but he spent an entire year doing preliminary work. The consultant held optional training
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sessions the following year, but the focus was on civic and personal values rather than racial
prejudice. None of the students who harassed Anthony attended the trainings (the trainings
were not mandatory). In Anthony’s senior year, the district holds two student assemblies on
bullying, prejudice and decision making. The harassment continues throughout Anthony’s
tenure in the school and has a clear effect on his education. Anthony is given an IEP and ends
up accepting an IEP Diploma.
*General fact pattern taken from: Zeno v Pine Plains
Questions
1. The school believes that it reasonably responded to each incident and that it never
knew its responses were ineffective or inadequate. Do you agree or disagree with
their assessment?
2. Was the school deliberately indifferent to the harassment Anthony experienced?
3. What evidence based common sense strategies that go beyond suspensions could the
school have used to address the harassment and improve school climate?
4. Do you feel the school had a responsibility to provide additional services to Anthony
in order to address the effects of the harassment? If so what services could you offer?
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WAYS TO INTEGRATE BULLYING, HARASSMENT, AND
DISCRIMINATION TOPICS INTO CLASSROOM LESSONS
Bullying, harassment, and discrimination themes can be infused with the academic curriculum
in a variety of ways based on the student’s developmental level. Here are some suggestions
that have been adapted from the Olweus Bullying Prevention Program.

LANGUAGE ARTS:
• Identify appropriate student literature. Identify and examine motivations and feelings
and evaluate social problem solving strategies used by the characters in books.
• Assign reading of relevant magazine and newspaper articles with attention to new
vocabulary. Have students identify and demonstrate vocabulary that stresses social
emotional learning (empathy, cooperation, accountability, responsibility)
• Encourage students to write plays, role play, and perform skits that allow them to share
their own experiences with bullying, gender differences, what it means to be a good
friend, and how to reach out to targeted students.

SOCIAL STUDIES:
• Have students interview adults in their home, school and community to see what bullying
was like when they were young. Is it different from today? Was it addressed differently?
• Use current events related to bullying, harassment and discrimination for class discussion
and written reflection.
• Use national, monthly, weekly themes and campaigns (such as World Kindness Week, No
Name Calling Week, Black History Month, A Day of Silence) to reinforce prevention efforts
and engage the student population.
• Use examples of historical events that relate to alienation, persecution, and intolerance.
(Holocaust) Also provide examples of how people stood together to bring about change
(civil rights movement)
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ART/MUSIC/DRAMA:
• Hold a poster contest and/or art show. Invite students to create artwork with anti‐
bullying prosocial messages. Consider creating a school or district wide calendar with the
artwork.
• Listen to and discuss song lyrics that have bullying, harassment, and discrimination
themes (i.e.‐ Same Love by Macklemore)
• Have students create Public Service Announcements that highlight how to be an
upstander and the importance of reporting incidents. These PSA’s can run on the school’s
closed circuit TV or website.
• Create skits/plays about bullying, harassment, and discrimination that show its impact
and problem solving ways to resolve incidents. If possible, make this a cross‐age activity
and perform the skits for the younger students in the school district.

MATH AND SCIENCE:
• Develop a survey that will assess your school’s attitudes towards bullying, harassment,
and discrimination. You can use an existing survey and have students tailor it to their
school community. Have students start with a hypothesis and analyze and graph their
results when they survey is completed.
• Using the data, students can tally, chart, graph, or map specific experiences, attitudes or
responses relating to bullying, harassment, and discrimination. Make the results of the
survey public. Students can give presentations about their findings and offer solutions to
improve school climate.
• Create diagrams (Web, Venn) about what constitutes bullying, conflict, and drama. You
can create diagrams on several topics (i.e. characteristics of a good friend, courage,
upstander behavior, etc) Use diagrams to demonstrate relationships between concepts
and relationships.

PHYSICAL EDUCATION AND HEALTH:
• Discuss how emotions influence performance in sports.
• Address gender stereotyping in sports.
• Look at school culture. Are their unspoken initiation rituals/requirements for teams? Do
students feel pressured to go along? Examine the positive and negative of these
traditions.
• Have students identify the health consequences of bullying, harassment, and
discrimination (isolation, depression, stress, stomach aches, headaches, poor academic
performance) Discuss positive ways to deal with stress and problem solving solutions to
students can help themselves and others.
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EDUCATOR RESOURCES
The following is a list of compiled resources for educators to foster safe school climates. Many
of these websites have free curricula which can be downloaded and used in classroom
presentations.
www.uft.org/BRAVE The UFT's BRAVE campaign aims to combat bullying in our schools. Short
for Building Respect, Acceptance and Voice through Education, the BRAVE campaign provides
educators, parents and students with the tools, knowledge and support to be pro‐active in
confronting and stopping bullying.
www.p12.nysed.gov/dignityact NYS website for The Dignity For All Students Act. There is a
promising practices guide with resources, free curriculum, and literature for each grade level.
www.thebullyproject.comtools_educators This site offers creative ways and resources to
participate in The Bully Project’s 1 Million Kids campaign. There are group and individual
activities to help promote positive school climate.
www.pacer.org/bullying/resources/activities/ Pacer’s National Bullying Prevention Center
unites, engages, and educates communities to address bullying through creative, relevant and
interactive free resources. Site includes classroom Toolkits, Student Action Plan, Take The
Pledge, toolkit to create your own bullying prevention video, toolkit to organize a Unity Dance.
Peer activities are also found on their partner site:
www.TeensAgainstBullying.org
www.capsli.org For over 30 years, CAPS has been Long Island’s leading organization dedicated
to preventing bullying and child abuse. Links to information about CAPS programs, resource
information for educators, students and parents.
www.eyesonbullying.org This website offers information and activities on bullying related
topics. The toolkit, Eyes on Bullying: What Can You Do? Can be downloaded and includes
activities to help children and adults recognize and respond to bullying. This resource is helpful
for SUSS members when they partner with younger children in their school communities.
http://www.jumwrightonline.com/pdfdocs/bully/bullyBooklet.pdf School psychologist Jim
Wright has prepared a free booklet for educators, titled Preventing Classroom
Bullying: What Teachers Can Do. Included are lessons ideas for having students practice
assertive victim and bystander responses and recommended strategies for promoting inclusive
behaviors among students.
www.stopbullyingnow.hrsa.gov An official US government website managed by Dept of Health
& Human Services in partnership with the Dept. of Ed & the Dept of Justice. Excellent free
resource kit and DVD for educators.
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www.welcomingschools.org This website offers resources to build civility towards LGBTQ
population. There is a great handout which can be downloaded: What Do You Say to That’s So
Gay
www.facebook.com/stopbullyingspeakup The Stop Bullying Speak Up campaign seeks to raise
awareness of the simple, yet powerful actions that parents, kids, and educators can take to
prevent bullying.
www.BeaSTARAlliance.org Be A STAR promotes positive methods of social interaction and
encourages people to treat others as equals and with respect. You can download toolkits for
students and curricula for educators to promote tolerance and respect.
www.tolerance.org Teaching Tolerance’s website offers free teaching kits and classroom
activities. Teaching Tolerance also sponsors the national Mix It Up campaign. Mix It Up at
Lunch Day encourages students to identify, and cross social boundaries. This is an array of free
online resources to support the Mix It Up effort.
www.GLSEN.org Gay Lesbian Straight Education Network seeks to develop school climates
where differences are valued for the positive contributions they make in creating a more
vibrant and diverse school community. There is a wealth of information on this site to support
LGBQT student population and increase awareness for all. GLSEN sponsors the following
national campaigns: No Name Calling Week, Ally Week and Day of Silence. These 3 campaigns
are excellent ideas for improving school climate.
www.adl.org/combatbullying The Anti‐Defamation League site offers educators and students
resources such as: Responding to Jokes and Slurs, I Didn’t mean it like that: Challenging your
own biases. What can be done about name‐calling and bullying? The site also offers a free
educator’s guide: Imagine a World Without Hate. The ADL sponsors the No Place for Hate
campaign which empowers school communities to promote respect for individuals and group
differences. There is a link to the site.
www.adl/npfh
www.connectsafely.org Connect Safely is for everyone engaged in and interested in the social
web. Relevant resources on safe and civil uses of the web and mobile technology. Free
downloadable parent guides on Instagram and Snapchat.
www.noit.org Not in Our Town and Not in Our School’s mission is to guide, support and inspire
communities to work together to stop hate and build safe and inclusive communities for all.
Highlights best practices for educators. Free downloadable lessons places for educators and
coaches.
www.schoolclimate.org The National School Climate Center partners with schools to prevent
mean, cruel and/or bullying behaviors and promote upstander behavior. Download the tool kit:
Creating a Climate of Safety and Responsibility.
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